Educational expectations, in particular the relationship between race/
ethnicity and educational expeciations, have been understudied in less
developed couniries. We use dala from the Cape Area Panel Siudy
{CAPS) fo examine the educational expectations of black (African),
cofoured (mixed race), and white (European ancestry) youth in Cape Town,
South Africa. The educational expeciations of alf three racial groups are
high, afthough coloured youth are less likely than biack and white youth fo
expect to complete postsecondary or posigraduate schaoling. Supporting
research on educafional expectations in the United States and other more
developed countries, our findings indicate that socioceconornic status and
academic performance matter for educational expectations in South Africa,
although their imporiance varies by racial group. In contrast to U.S. studies
that have found effects of family composition for whites only, we found vir-
tually no effects of family composition on the educational expectations of
whites or nonwhites. Our findings suggest possible similarities and differ-
ences across social confexts in the processes shaping the educational
axpectations of youth from disadvantaged groups.

Because of their potential to influence educational outcomes, educational expecta-
tions have been of considerable interest to sociologists A great deal of research has
examined educational expectations in the United States and other more developed
countries (e.g, Buchmann and Dalton 2002; Cheng and Starks 2002; Hao and
Bonstead-Bruns 1998; Hauser, Tsai, and Sewell 1983; Looker and Pineo 1983;
Matjoribanks 2002; Sewell, Haller, and Portes 1969). Relatively few studies have
investigated educational expectations in less developed countiies (eg, Adams,
Wasikhongo, and Nahemow 1987; Forste, Heaton, and Haas 2004; Molle: 1995;
Post 1990), particulaly the relationship between race/ethnicity and educational
expectations. How educational expectations are formed in parts of the woild with
social structures that may differ from those in the United States and other more devel-
oped countiies is not well undetstood
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South Africa presents an ideal location for considering how context may influence
educational expectations, as 2 number of social and economic features distinguish it
from the United States and other mote developed countries. One is the tremendous
economic stratification of the country. Wage inequality in South Aftica is among the
highest in the world, and unemployment rates aie as high as 40% (Burger and
Woolard 2005; Kingdon and Knight 2001; Klasen 1997; Leibbiandt, Woolard, and
Woolard 2000). As a result, there is tremendous variation in access to educational
capital, which may influence educational expectations Second is the nature of tacial
stratification in South Africa: under apartheid (the policy of extreme racial segrega-
tion practiced until the early 1990s), individuals were placed into one of three groups
on the basis of race-—an advantaged group composed of whites (those of European
ancestry), a moderately disadvantaged group consisting of both coloureds (those of
mixed race) and Asians (mostly from India), and a severely disadvantaged group made
up of blacks (Afticans) (e.g., Klasen 1997; Mwabu and Schultz 1996; T homas 1996)
Although de jure disciimination ended with the dismantling of apartheid, racial
inequality persists in South Aftica (e g, Burgard and Treiman 2006; Butger and
Woolatd 2005; Chatasse-Pouélé and Fournier 2006; Lestrade-Jefferis 2002) By
studying educational expectations in a country with a cleatly defined racial status
hietarchy, we may improve our understanding of the refationship between race and
educational expectations. Third, South Afiica provides a different schooling conrext
in which to examine educationsl expectations. Por example, school fees (tuition) are
generally charged for school enrollment, even for primary and secondary education
Tast, dramatic social changes have occurted in South Afiica over the past fifteen
yeats. Qne change has been the end of apartheid, which imposed many restrictions
on nonwhite South Africans, including which schools they could attend, wheie they
could live, whom they could matry, and which jobs they could hold. Another impor-
tant event has been the HIV/AIDS epidemic, which has reduced life expectancy in
South Africa (UNAIDS 2006). Black South Afticans have been disproportionately
affected by the epidemic: among 15-49-year-olds, 19.9% of blacks are infected,
compated to less than 4% among other racial gioups (Shisana et al 2005). Thus,
contemporaty South Afiica gives us an opportunity to study how youth form theit
educational expectations in a society that has recently experienced tremendous social
upheaval.

To date, no large-scale study of educational expectations in South Aftica has been
conducted. In this paper, we examine the educational expectations of young South
Africans using a representative sample of youth living in Cape Town, South Africa.
There ate two main goals to our study. Fitst, we consider how well the status ateain-
ment perspective, so often used to study educational expectations in the United States
and other more developed countries, explains the educational expectations of youth
in South Africa, a less developed counuy;

Second, we investigate the relationship between educational expectations and race
for the three largest racial groups in South Africa: blacks, coloureds, and whites.
(These racial categoties, which were legally enforced under apartheid, have become
politicized and somewhart controversial in recent years, but they are still widely
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recognized in South Africa) We investigate possible racial differences in the level of
educational expectations and in the determinants of educational expectations, uti-
lizing status attainment and structural perspectives. In doing so, we consider possi-
ble similaticies and differences between the United States and South Africa in the
relationship of race to educational expectations. Different relationships between race
and educational expectations for the two countries would not be unexpected. But as
Moller (1995) argues, there are similarities in the experiences of black South Africans
and Aftican Americans. She points out that both groups have lived under oppiessive
social systems (e.g., slavery in the United States and apartheid in South Africa) and
have had disadvantaged educational expetiences (e.g, limited access to schooling
and poot-quality schooling). Similarities between the educational expectations of
black South Africans and African Americans might suggest similarities actoss social
contexts in the process by which disadvantaged youth form educational expecta-
tions Therefore, we draw upon the large body of theory and research about the rela-
tionship between race and educational expectations in the United States in- the
cutrent study _ :

We begin by reviewing research on educational expectations in the United States
and other countries that has been based on the status attainment perspective. We then
discuss findings on the relationship between race/ethnicity and educational expecta-
tions and explanations that have been offered for these findings. Next, we provide an
overview of the educational system in South Afiica, which has implications for expec-
(ations formation. We then make predictions about educational expectations in South
Africa. Afrer describing the data used for this study, we present out findings and dis-
cuss their implications for futute research on educational expectations in South Africa

and other countiies.

PREVIOUS RESEARCH ON EDUCATIONAL EXPECTATIONS

Status attainment models, such as the well-known Wisconsin model of status
attainment, view family background and academic petformance as key determi-
nants of educational expectations, ditectly influencing the educational expectations
of children and indirectly influencing their expectations via the expectations of sig-
nificant others. Expectations then influence educational attainment {(e.g., Sewell,
Haller, and Ohlendorf 1970; Sewell and Hauser 1972; Sewell and Shah 1968)

Family background typically has been measured in texms of parents’ education,
occupations, and income, that is, socioeconomic status (SES} Higher SES families
hold high educational expectations for their children and provide an environment
that encoutages children to hold high educational expectations for themselves.
Studies in the United States and other developed countries have shown that youth
from high-SES families have higher educational expectations than youth from low-
SES families (e g, Buchmann and Dalton 2002; Hao and Bonstead-Bruns 1998;
Marjoribanks 2002; Qian and Blair 1999; Shavir and Williams 1985; Trusty 1998)

Some studies in less developed countiies have failed to find a significant association
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between SES and educational expectations, which may be related to features of the
educational system or the labot market in those countiies {e.g , Adams et al. 1987;
Forste et al. 2004).

Mote recent studies of educational expectations in the United States have included
other family background measures, such as the number of biological parents in the
household and number of siblings (e g., Cheng and Statks 2002; Kao and Tienda 1998;
Qian and Blair 1999). Children from single-parent families ot families with a larger
number of children might receive fewer resources than those from two-parent families
ot families with a smaller number of children, leading to lower educational expectations,
but this has not received strong empirical support (Kao and Tienda 1998; Qjan and
Blair 1999). In contrast, the few studies that have examined family composition and
educational expectations in less developed countries have found limited or no effects of
family composition (e.g., Adams et al. 1987; Forste et al 2004) The resources that
extended kin and siblings might provide to youth in less developed countries could
explain these findings. Kin networks might help single parents, thereby buffering any
negative effects of an absént parent, and siblings might provide resources that facilitate,
rather than hinder, other children’s schooling (Buchmann and Hannum 2001)

Supporting status attainment models, research in the United States and other
countries has usually found academic performance to be positively related to educa-
tional expectations (e.g, Buchmann and Dalton 2002; Cheng and Statks 2002;
Marjoribanks 2002; Qian and Blair 1999; for an exception, see Foiste et al. 2004).
Academic performance has typically been measured in expectations research in terms
of grade point average (GPA} and standardized test scotes, but school enrollment and
grade repetition may be important additional measutes of academic performance
Kao and Tienda (1998}, for example, found that having ever repeated a grade lowered
college aspirations in a nationally representative sample of U.S. students

Background variables that may influence educational expectations include gender,
age, and grade level. Although some studies in the United States and other countries
have found no association between gender and educational expecrations (e.g., Forste
et al. 2004; Matjotibanks 1986; Qian and Blair 1999), otheis have found signifi-
cantly higher educational expectations among females (e g, Buchmann and Dalton
2002; Hao and Bonstead-Bruns 1998; Hossler and Srage 1992). With respect to age
or grade level, youth may become mote aware of the obstacles they are likely to face
in fulfilling their educational goals as they grow older or advance in school:
Supporting this, Kao and Tiendas (1998) longitudinal study in the United States
found that educational expectations declined between the eighth and tenth grades,
and Buchmann and Dalton {2002) found significant negative effects of age on edu-
cational expectations for the United States and some of the European and Asian coun-

tries they studied.

Race and Educational Expectations

Research in the United States has found that youth, regardless of race/ethnicity, have high
educational expectations (e.g, Qian and Blair 1999; Schneider and Stevenson 1999;
Solorzano 1992). However, nonwhite groups tend to have higher educational expectations
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than whites, cven when socioeconomic status is controlled (e g, Cheng and Statks 2002;
Kao and Tienda 1998; Morgan 1996; Qian and Blair 1999). Research in other countries
has also found high educational expectations among youth (e g, Buchmann and Dalton
2002; Forste et al. 2004), but has paid little artention to racial/ethnic variation in expec-
tations. The few studies of race/ethnicity and educational expectations conducted outside
the United States also suggest that less socially advantaged groups have higher educational
expectations than others (eg, Gupta 1977; Marjoribanks 2002) even when controlling
for a vatiety of factors (e g., Marjoribanks 2002).

1t has been difficult for researchers in the United States to explain the educational
expectations of nonwhites. Studies have found fewer effects o1 no effects of family
income, parents’ education, number of parents in the household, and number of sib-
lings on the educational expectations of nonwhites compared with whites (Cheng and
Starks 2002; Goyette 2003; Qian and Blair 1999). Significant but smaller effects of
academic performance on educational expectations for blacks compared to other
groups have also been reported (Qian and Blair 1999), and ethnographic research has
found high educational expectations for blacks in spite of poor academic performance
{e.g., Ogbu 1978; see also Mickelson 1990). Research on educational expectations in
less developed countries generally has not considered whether the determinants of
educational expectations vaty by 1ace/ethnicity.

In the United States, a number of explanations have been offered for the weak rela-
tionships between family background and academic performance and the educational
expectations of nonwhites, particularly blacks. In his ethnographic study of low-income
black and white youth, MacLeod (1987) found white youth had more exposure to the
job matket and, therefore, a greater sense of the limited options available to them, lead-
ing 1o lower educational expectations among poor whites compared to poor blacks.
Mickelson (1990) posits that the high educational expectations of blacks, in spite of poor
acadernic performance, is because of the abstract nature of their educational expectations,
and that these expectations do not reflect the actual life experiences of blacks, such as
inequitable returns on education in the labor market Finally, social segregation mighe
account for the weak relationship between academic performance and educational expec-
tations. Kao and Tienda (1998) suggest that social segregation of whites and blacks in the
United States, even when they attend the same classes in school, allows blacks to com-
pare their performance in school to other blacks rather than to whites, enabling them to
hold high educational goals even if their school performance is poor.

EDUCATION IN SOUTH AFRICA

To better understand educational expectations in South Aftica, we must consider the
nature of schooling in South Aftica. Duting the apartheid era, black and colouted
schools received less money per pupil than white schools, and in the postapartheid era
they continue to have fewer resoutces, higher student-teacher ratios, and lower test
scores (Case and Dearon 1999; Crouch and Mabogoane 2001; Thomas 1996). The cus-
rent constitution of the Republic of South Afiica, adopted in 1996, guarantees citizens
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the right to a basic education, but schooling generally has not been free. School fees
(tuition) have beén 4ssessed for virtually all schools, including primary and secondary
school, and can be quite high. (In 2006, school fees began to be phased out, beginning
with the very pootest schools) Other expenses, such as uniforms, books, and trans-
portation, contribute to direct out-of-pocket expenses for education In spite of these
costs, school entollment in South Aftica is high, much greater than in neighboring
countries (Iloyd, Kaufman, and Hewett 2000) In 1996, for example, over 95% of
blacks and colouteds and over 98% of whites ages 11 1o 15 were enrolled in school
(Africa, Budlender, and Mpetsheni 2001) But the expenses associated with school
enrollment mean that pootet children (who are more likely to be nonwhite) are less able
to afford to attend higher quality (more expensive) schools. As a result, many schools
temain highly segregated by race, with nonwhites overrepresented in poor-quality
schools and underrepresented in the best schools.’

Primary and secondary schooling in South Africa consist of 12 grades. The final year
of secondary school culminates in the matticulation examination, commonly referred
to as matric This is a national examination that detesmines one’s eligibility for tettiary
education. The main options for tertiaty education have been technikons (typically
trade or technically oriented institutions) and universities. {The two types of institu-
tions were recently integrated ) In recent cohorts, the avetage completed schooling for
blacks and coloureds is about grade 9, but for whites it is grade 12 {Anderson, Case,
and Lam 2001). Several studies have reported that blacks and coloureds advance
through school at a slower tate than whites (Anderson 2006; Anderson and Lam
2003; Anderson et al. 2001). Periodic nonenrollment— that is, temporarily dropping
out of school for a year or mote for such reasons as death or illness in the family, a
houschold move, inability to pay school fees, and failing and repeating a grade are
common experiences among blacks and coloureds (Andetson et al. 2001). In spite of
chese obstacles, most colouteds either complete o1 drop out of secondary school by
age 19, as do most whites (Anderson et al. 2001). In contiast, a substantial fraction
of blacks— one-third or more— remains entolled in secondary school through their
mid-20s {Anderson et al 2001). Because blacks in their late teens and early 20s often
have few employment opportunities (Burger and Woolard 2005); they have less to
lose by-choosing to remain in school.

Another tacial difference in schooling expetiences is that blacks are more likely
than coloureds or whites to spend a portion of their youth attending schools away
from their patents. Fostering—children living with relatives besides their patents—
is a common practice among blacks in South Africa (Anderson 2006; Cichello
2003). It is a common practice in other sub-Sahatan African countries as well (see
Lloyd and Blanc 1996.) Fosteting occurs for a number of reasons, including orphan-
hood and migration for wage labor by parents Childien may also be fostered
because the recipient households live near better schools or have more resources to
invest in children’s schooling (Anderson 2005; Russell 2002; Zimmerman 2003).
Thus, variation in family composition is not only the result of divorce or single par-
enthood (as it tends to be in a country like the United States) but is also the result of
selfselection into households without parents that may offes greater benefits for the
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child, This pattern of fostering may contribute to the relatively small effects found of

father or mother absence on educational atrainment among blacks in South Africa
(Anderson 2006; Anderson et al. 2001; Cichello 2003; Zimmerman 2003), although
limited cffects of father or mother absence on educational attainment are also
observed for whites and coloureds (e.g , Anderson 2006}, Because of the HIV/AIDS
epidemic, the rate of orphanhood in South Aftica is projected to increase from
approximately 10% to 14% by 2020 (Johnson and Dortington 2006); child foster-
ing is likely to increase as a result. To the extent that family composition influences
educational expectations and attainment, the HIV/AIDS epidemic may thus have
important effects on schooling in South Africa :

As a result of racial dispatities in schooling experiences, blacks and coloureds are
much less likely to complete secondary school and obtain tertiary degrees than are
whites. The percentage of individuals ages 30 to 34 in 1999 who had completed sec-
ondary school or more was 28 5% for blacks, 23.2% for coloureds, and 83.3% for
whites, while the percentage who had obtained a college degree or higher was 3 4% for
blacks, 4.6% for coloureds, and 19 8% for whites (1999 October Household Survey,
authors calculations). In contrast to these racial differences, gender differences in edu-
cational attainment within racial groups are small, with females typically having only a
slight advantage (Andetson et al. 2001; Case and Deaton 1999).

EDUCATIONAL EXPECTATIONS IN SOUTH AFRICA

Guided by theory and research on educational expectations and by features of the
South African context, we offer predictions about educational expectations in South
Aftica, Cross-cultural studies suggest South Aftican youth are likely to have high
educational expectations, although we may find racial differences in level of educa-
tional expectations. On the one hand, the racial disparities in schooling and employ-
ment opportunities that exist in South Africa could conttibute to lower educational
expectations among nonwhite youth, especially blacks. In addition, the HIV/AIDS
epidemic in South Aftica, which has hit blacks the hardest, could limit the educa-
tional expectations of black youth by reducing the perceived benefits of higher edu-
cation and the perceived lifespan available for schooling. .On the other hand,
research on race/ethnicity and educational expectations in the United States suggests
we will ind higher educational expectations among blacks and coloureds in South
Aftica than among whites, There is some cvidence that black South Aftican youth
have high educational expectations. For example, Meller (1995) found high educa-
tional goals among usban black high school students in two South African provinces;
because she studied only blacks, we do not know how the educational goals of blacks
compared to those of whites and coloureds. In addition, blacks may have higher edu-
cational cxpectations than coloureds Blacks experienced many mote restiictions
under apartheid than coloureds; with the end of apartheid and the promise of new
opportunities for blacks, black youth may now hold very high educational expecta-
tions for themselves o
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Based on cross-cultural studies of educational expectations and studies of educa-
tional attainment in South Afiica, we predict age will have a negative effect on expec-
tations, gender will have no effect on expectations or a small effect favoring females,
and the effects of family background and academic petformance on expectations will
be weaker for nonwhites than for whites. Features of the South African context (eg,
child fostering among blacks, and social segregation of racial/ethnic groups) also lead
us to expect smaller effects of family background and academic performance for non-
white youth, especially blacks, compared to white youth

METHOD
Data

To examine the educational expectations of young South Afiicans, we used data fiom
Wave I of the Cape Area Panel Study (CAPS), a longitudinal study of youth and their
families {Lam and Seckings 2005). CAPS is a joint project of the University of Cape
Town and the University of Michigan Both authors of this papet were involved in
the design and implementation of the Wave 1 study. CAPS contains two major
souices of data The first is the household questionnaire, which collected demo-
graphic data on entire households. The second is the youth questionnaite, which col-
lected detailed data on schooling, employment, sexual behavior, and fertility of
household membets between the ages of 14 and 22.

~ The target population of the survey is metropolitan Cape Town, an urban area of
roughly two and a half million people located in the Western Cape province. Roughly
26% of the residents of metropolitan Cape Town are black, 50% are coloured, 22%
are white, and about 2% are Asian or other (Lam and Seekings 2005). The method-
ology was a two-stage probability sample of households. The first-stage sample of cen-
sus enumeration areas (EAs) was drawn using the 1996 census as a sampling frame
The second stage sampled households within each selected EA. Upon recruitment
into the survey, the household questionnaite was administered to the person most
knowledgeable about the household Full-length youth questionnaires were given
sepatately to up to three young people (ages 14 to 22} in the households.

The 2002 bascline wave of CAPS included 5,256 households containing 22,631
residents (42.3% black, 43 7% coloured, and 14.1% white). Detailed intetviews wete
conducted with 4,752 young people (44.7% black, 39 5% coloured, and 15.7%
white). Black and white households were oversampled with the goal of obtaining
roughly equal numbers of black, coloured, and white youth. The response rates were
88.8% and 82.3% for black and coloured households with youth in CAPS, respec-
tively. The tesponse rate for white households with youth in CAPS was 48.2%. Lower
response tates for whites compared to nonwhites are typical of survey research in
South Afiica (e g., Pettifor et al 2004; Shisana et al. 2005) 2

The low response rate among white households with youth may introduce biases
that are difficult to assess. Whites may petceive higher opportunity costs to pattici-
pating than other groups if, for example, all houschold members are employed or
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enrolled in school (and therefore have mote constraints on their time) o1 if they per-
ceive few benefits from participating in the study” If this is the case, then our sample
may be biased in favor of households containing unemployed or nonenrolled indi-
viduals ot individuals who place more value on survey research. Exploratory analysis
indicated that, regardless of race, houscholds that were contacted but refused to par-
ticipate were no different from parricipating households in the probability of having
a young person in the household And when households did participate in CAPS,
youth in those households usually participated as well. The response rate for the
youth questionnaire (conditional on household participation) was high for all racial
groups, ranging from 93.0% for blacks to 86.0% for whites

We restricted the sample for analysis to those who had completed grades 7, 8, or 9
only by the time of the survey. This gtade range was chosen to avoid ceiling effects in
educational expectations that might be encountered if we included subjects with
more education who were near the end of their schooling. Most respondents (83.1%)
were enrolled in school at the time of the survey, but none had completed any school-
ing beyond grade 9 The sample size was 1,762, with 846 black, 740 coloured, and
176 white youth

Measures

Fducational Expectations. Youth were asked, “As it stands now, how much educa-
tion do you think you will complete?” Responses to the educational expectations
question wete coded originally as twenty-five finely graded levels of schooling (e.g.»
grades 1 through 12, plus various forms of diplomas/cettificates/degrees), but many
of the cells had very small sample sizes. We recoded educational expectations as an
otdinal variable with five categories: (1) less than grade 12, (2) grade 12 (ie., pass
mattic), {3) some postsecondary schooling (diploma ox certificate from institutions
othet than a technikon or university), (4) a diploma or degtee from a technikon ot

university, and (5) a postgraduate diploma or degree (e g, M.A, PLD).

Family Background We measured family background with variables for socioeco-
nomic status and houschold composition. Socioeconomic status was measured with a
dummy variable indicating whether any household member had passed matric (ie,
completed grade 12), a culturally important indicator that has significant effects on
many socioeconomic outcomnes such as income and employment (Africa et al 2001;
Lam 1999). Because houschold composition varies actoss racial groups in South
Aftica (e g., black youth are less likely to live with one or both parents) and U .S.
research suggests the effects of household composition on educational expectations
may vary by tace (Cheng and Starks 2002; Goyette 2003; Qian and Blair 1999), we
included measures of household composition in our analyses. We used a set of
dummy variables for number of biological parents in the household, coded as one
biological parent or no biological parents, with both biological parents as the omitted
category. We also included two variables measuting the number of youth in the
household: the number who are 13 and younger and the number who are 14 to 22
(including the respondent). A dummy variable measuring whether multiple youth
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from the same household were in the sample was not significant in preliminary analy-

ses and was dropped.

Academic Performance. Grade point averages were unavailable in CAPS and mighe
not be comparable across population groups because of the tremendous racial varia-
tion in school quality obsetved in South Africa (e g, Case and Deaton 1999). To
obtain a more objective measute of academic performance, we included scores from
a literacy and numeracy evaluation administered to all youth respondents, who com-
pleted it without assistance in the presence of the interviewer. The literacy/numeracy
score was calculated by summing up the number of cotrect responses to each ques-
tion, with scores ranging from 0 to 45 Other measures of academic petformance
included the proportion of years enrolled in school that individual youths had failed
by age 13 and whether they were enrolled in school at the rime of the sutvey

Demographic Controls We also included variables for gender, age, and race.
Gender was measured with a dummy variable coded “0” for females and “1” for
males. Fven though the sample for these analyses was limited to those who had com-
pleted grades 7 to 9 only, the age span of the sample was faitly wide, ranging from
14 to 22 fot blacks and coloureds and from 14 to 18 for whites. This is because the
sample included those not in school, and because blacks, in particulas, remain entolled
in school at high rates through their mid-20s. Grade was not included as a control
because, with age and school failure histoty present, the models would be overspeci-
fied. Finally, our analyses based on a pooled sample of respondents included separate
dummy vatiables for coloureds and blacks, with whites as the reference group. (Because
there were only nine Asians in our cligible sample, they were excluded from the analy-
ses.} Other analyses were conducted sepatately by racial group

ANALYSIS AND RESULTS

We analyzed educational expectations using ordinal multivariate logit regression.
Means and regressions were petformed using the “svy” commands in Stata SE 9 .1; this
procedure adjusts. standard errors to account for the complex sutvey design of the
data. Weights were used to adjust for oversampling of blacks and whites and for dif-
ferential response rates of households and youth.

The frequency distribution of educational expectations for blacks, coloureds, and
whites is shown in Figure 1 For each racial group, the percentages shown in the fig-
ure add tp to 100%. A chi-squate test revealed significant variation in educational
expectations across racial groups (p < 0.0001) For all three racial groups, the modal
educational expectation is a diploma or degree from a technikon or univesity. Blacks
ate the most likely to expect to reccive a postsecondary diploma or degree (59.0%),
with whites slightly less likely than blacks o expect this level of education (55.1%),
and coloureds the least likely (38.5%) Compated to blacks and whites, a much
higher percentage of coloureds expect to complete no more than grade 12 (31.9% for
coloureds versus 18.8% for blacks and 15.8% for whites). Whites are the most likely
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to expect to receive a postgraduate degree (17 0% versus 12 .0% for blacks and 8 3%
for colouzeds). Overall, Figure 1 shows that the educational expectations of coloureds
are lower than those of blacks and whites Nonetheless, nearly one-half of coloureds
and neatly three-quarters of blacks and whites expect to attain a postsecondary
diploma or degree or more. Given actual attainment in recent years for each group,
these educational expectations are quite high.

Summary statistics for the independent variables are shown by racial group (black,
coloured, and white} in Table 1. The F statistics (from adjusted Wald tests) reported
in Table 1 indicate statistically significant differences actoss 1acial groups for almost
evety variable. Blacks in the sample ate the least likely to be male. On average, blacks
and coloureds are older than whites. Although the proportion of youth living with
only one biological parent does not vary significantly by tace, there is marked varia-
tion by race in the petcentage of youth living with both biological parents or no bio-
logical parents Neatly one-third (32%) of blacks do not live with a biological parent,
compared to approximately 16% of coloureds and 2% of whirtes. (Neatly all black,
coloured, and white youth not living with either parent are living with other relatives;
results not shown ) Neatly all white youth live in houscholds with someone who has
passed matric while fewer than half of black and coloured youth do. Blacks and
coloureds are more likely to have failed previous grades than whites, which con-
tributes to the higher mean age for blacks and coloureds than for whites. All of the
whites in the sample were enrolled in school at the time of the sutvey, but a portion
of blacks and coloureds were not Coloureds were somewhat less likely to be enrolled
in school than blacks. Finally, the literacy/numetacy score is highest for whites and
lowest for blacks, which is consistent with previous research on literacy and numet-
acy in South Africa (Case and Deaton 1999; Moll 1998)

We first examine educarional expectations for a pooled sample of blacks, coloureds,
and whites These results are shown in Table 2. Gendes is not significant but age has
a significant negative effect, meaning older respondents have lower educational expec-
tations Family composition in terms of number of biological patents and number of
youth in the household is not significant. Having a household member who achieved
matric is associated with higher educational expectations. Blacks have significantly
higher educational expectations relative to whites, but the educational expectations of
coloureds are not significantly different from those of whites. (Rotating the reference
group to black reveals that coloureds and whites both have significantly lower educa-
tional expectations than blacks; results not shown.) The proportion of school years
failed by age 13 has a marginally negative effect on educational expectations Cutrent
enrollment in school and a higher literacy/numeracy score ate both associated with
higher educational expecrations

We ran additional models for the pooled race sample that included interactions
between race and each of the predictor variables (results not shown). None of the
interaction terms was significant except tace by literacy/numeracy score (discussed
below)

Because the formation of educational expectations may vary by race, we also con-
ducted our analyses separately for blacks, coloureds, and whites Table 3 presents these




360

SOCIOLOGICAL FOCUS

“ubitsap a|dies Aamns x5|dwic 1o} (002 03 paISNipe SIe S1oLg plepugig

(921 = u) auym

(o¥i = u) painojoy

000°0 61618 01g0 BTAAS £EE°0 GeT e 9ven L1812 9100s Uolen|eas

Aoriswinu/Aoesap

00070 F0cel 000°0 000°[ 2c00 08270 FLOO €80 {00438 Ul pajjouy

0000 G0 20070 FL00 £00°0 5500 $00°0 £90°0 €1 abe Aq pajrey

8Jeaf [0049s 10 uoiedoly

000°0 ¥6'921 9200 9¢6°0 8200 0s¥°0 £20°0 8620 JLeW yim

Jageuawl pjoyasnoy

0000 168 L0070 1991 8€0°0 968°L 600 125004 2¢—v1L sefbie

pioyasnoy ui JagLuny

0000 8FELL #6500 g0g0 690°0 E9¥'L LS00 89g°1 £1-0 sobe

" Ployssnou ui 1aquunp

0000 £0'¥0L AN} 6100 G100 LG1°0 8100 [FA Jusied [e2160[01g ON

6020 1871 ¥00 F0E0 2200 L9g0 0200 98¢0 1uated [ea1Bojoig sug

0000 169y ¢v0'0 LI90 9200 (WAL 8100 6420 sjussed eaibojoig om|,

0000 FAt R AN .00 BIE'V| 660°0 1609l 7200 ¢E6°91 aby

G000 oF'g 00 S1S°0 0200 ¢08'0 9100 Gero 9Bl
d 4 Joug "pig ueagy 1053 "pis ueap 10443 "pIS ueap

(98 = u) yorIg

'SajqelIen Juepuadapuy Jo sonsiels Aewwng | a|qet




361

EDUCATIONAL EXPECTATIONS IN SOUTH AFRICA

Table 2. Ordinal Logit Model of Educational Expectations

Coeff. Std. Errot P
Male -0077 0105 0 464
Age —0.166 0.033 0.000
Family composition (two biological
parents = reference) — — —
One biological parent -0 040 0118 0734
No biofogical parent 0041 0138 0.767
Number in household ages 0-13 —0.038 0040 0.333
Number in household ages 14-22 0.039 0 055 0.470
Household member with matric 0.345 0111 0.002
Race/ethnicity (white = reference) — —_ e
Black 1.416 0244 0.000
Goloured 0.066 0237 0.780
Proportion of school years failed by age 13 —-1.101 0641 0.087
Enrolled in school 0594 0170 {.001
Literacy/numeracy evaluation score 0.066 0008 0.000
N 1762
F 18.88
P 0.000

Standard errars are adjusted to conirol for complex survey sampie design.

{

models Gender is not significant for any group. Older youth have lower educational
expectations than younger youth for all three racial groups, although the effect is only
matginally significant for whites The number of biological parents in the household
is not significant for any racial group. (Because so few whites were living with neither
parent, we tried sevetal alternative specifications for number of parents in the house-
hold, none of which was significant} The number of youth in the household is not
significant cxcept for a negative effect of the number of youth ages 13 and younger
for coloureds Having a household member who has completed matric is significant
and positive for every group, although the effect is only marginal for blacks and
coloureds The proportion of school years failed has a marginally significant negative
relationship with educational expectations for coloureds but is not significant for
blacks and whites. For blacks and coloureds, current entollment in school is signifi-
cantly and positively associated with educational expectations; this variable was omit-
ted from the model for whites because every white youth was enrolled in school at the
time of the sutvey. Last, the literacy/numeracy score is a significantly positive predic-
tor of educational expectations for every racial group. Separate interaction tetms for
blacks and the literacy/numeracy score and for coloureds and the literacy/numeracy
score in a pooled race model were both negarive and significant, indicating that edu-
cational expectations for both groups increase at slower rates, relative to whites, as
literacy/numeracy score increases.
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'DISCUSSION AND CONGLUSIONS

Consistent with previous studies in other countries (e g, Buchmann and Dalton
2002; Forste et al. 2004; Schneider and Stevenson 1999), we found high educational
expectations among youth in Cape Town, South Africa, although there is some vari-
ation in expectations by race. Like Mollet (1995), we found high educational expec-
tations among black youth in South Africa. Educational expectations wete also high
among coloured and white youth, but their expectations were lower than those of
blacks with othet factors controlled :

In keeping with a number of previous studies, age was negatively associated and
gender was not associated with educational expectations (e.g ., Buchmann and Dalton
2002; Forste et al 2004; Marjotibanks 1986; Qian and Blair 1999). The results of
our multivariate analyses also indicare that socioeconomic status and academic pet-
formance, key components of status atrainment models {e.g. Sewell et al. 1970;
Sewell and Hauser 1972; Sewell and Shah 1968), matter, to some degiee, for all the
racial groups we examined. In contrast to some studies of educational expectations in
fess developed countiies that have failed to support parts of the status atrainment
model (e g, Adams et al 1987; Forste et al. 2004), out study suggests future research
should consider the usefulness of the status attainment model for understanding how
educational expectations are formed in less developed social contexts

Our results reveal both similatities and differences across race in the pattern of effects.
For example, we found weaker effects of SES, as measured by household education, for
nonwhites than for whites. And our tests for interaction effects with race revealed
weaker positive effects of one measure of academic performance—the literacy/numeracy
score——on the educational expectations of nonwhites relative to whites. These findings
are consistent with those of US. reseatch (Cheng and Statks 2002; Goyette 2003; Qian
and Blair 1999). But in contrast to U.S studies that have found effects of family com-~
position on educational expectations for whites but not nonwhites (Cheng and Starks
2002; Goyette 2003; Qian and Blait 1999), we found virtually no effects of family
composition for any tacial group. Supporting our findings, other studies of educa-
tional expectations in developing countries have found no association between fam-
ily composition and educational expectations (e g, Adams et al. 1987; Forste et al.
2004). Furthermore, South African research has shown faitly small differences in
schooling attainment or money spent on school fees between children living with one
versus two biological parents, regatdless of race (Anderson 2006; Zimmetman 2003).

Ous mostly insignificant results for family composition might suggest that, for all
racial groups, school factots matter more than family factors for educational expecta-
tions in South Afiica The telative importance of family versus school for educational
outcomes in less developed countties has been debated, although relatively few stud-
jes in less developed countties have examined school factots directly (Buchmann and
Hannam 2001). The CAPS project will eventually link youth data to official school-
level data (e g, student-teacher ratios and schoo! resources). This will allow us to
examine the potentially complex relationships among family background, school
characteristics, and educational expectations.
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Research in more developed countries has found high educational expectations
among nonwhites even when SES and other factors are controlled (e.g., Cheng and
Statks 2002; Kao and Tienda 1998; Marjoribanks 2002; Qian and Blair 1999). Our
multivariate analyses revealed higher educational expectations among blacks, but not
coloureds, selative to whites. There may be similarities in the processes by which black
youth in South Africa and disadvantaged youth in other countries, such as blacks in
the United States, foxm their educational expectations. For example, Mickelson
(1990) argues that the educational expectations of African American youth are more
abstract in nature than those of white youth Along these lines, the educational expec-
tations of black South Afticans may reflect abstract attitudes toward education,
whereas the educational expectations of coloured and white youth may better reflect
the real-life experiences of those groups. Social segregation could also have similar
effects across social contexts. Kao and Tienda (1998) suggest that de facto social seg-
regation fosters high educational expectations among socially disadvantaged youth in
the United States, and this may occur among blacks in South Africa as well. Even
though apattheid has ended, de facto social segregation of the races continues, with
blacks tending to live in different areas and attend different schools than coloureds
and whites (Burger and Woolard 2005; Lestrade-Jefferis 2002). Social segtegation in
South Africa may allow black youth to compare their educational performance to
theit same-race peers, which may engender high educational expectations. Future
tesearch should investigate whether abstract attitudes toward education and social
segregation are important mechanisms that facilitate the educational expectations of
disadvantaged groups in different social contexts.

Factots unigue to South Afiica probably contribute to the high educational expecta-
tions of black youth. Although the expetience of living under oppressive social systems
is one that blacks in the United States and blacks in South Africa share, the end of
apartheid in South Aftica has been mote recent than the end of certain race-segregated
practices in the United States (such as segregated schooling and Jim Crow laws, to cite -
two twentieth-century examples) Educational opportunities under apartheid were
severely limited for blacks, and schools were a focal point for antiapartheid protests
and activism. As a result, black youth today may have a sense of educational entitle-
ment, which may fuel their educational expectations. Because of the promises made
by the postapartheid goveinment to blacks (e g, better housing, schooling, jobs, and
wages) and the changes that have taken place so far (e.g., affirmative action policies
and some integration of schools), black youth may feel quite optimistic about the
future, and this could translate into high educational expectations.

- The high educational expeciations of black youth suggest that another important

change in South Afiica, the HIV/AIDS epidemic, is not influencing their outlook
on the furure. Youthful optimism, along with an unwillingness to acknowledge vul-
nerability to a disease that is highly stigmatized in South Afiica (e g., Kalichman and
Simbayi 2004), may be responsible for the high educational expectations of black
youth in spite of HIV/AIDS. Future waves of CAPS may help us to gauge the
impact, if any, of the HIV/AIDS epidemic on the expectations of South Afiican
youth S
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Kinship practices common among South Aftican blacks, such as child fosteting,
may also promote high educational expectations by providing resources that facili-
tate schooling (e g., by relocating youth to households in close proximity to good
schools) Over time, however, the HIV/AIDS epidemic may ovetload the traditional
kin-based fostering system, and black youth with one o1 no parents may fare worse
in terms of educational expectations and attainment than others Thus, we may see
racial differences in the effect of family composition on educational expectations in
the future.

Our findings provide futther evidence that differences among disadvanraged
groups may be important fot educational expectations. Similar to Macl eod’s (1987)
study in the United States, we found members of a less disadvantaged group,
coloureds, have lowet educational expectations than members of a more disadvan-
taged group, blacks. Coloureds might not be as optimistic about the future as blacks,
as they experienced fewer restrictions under apartheid than blacks and might not view
the end of apartheid as changing their lives as much as blacks Colouteds have also
had more contact with the labor market than blacks (Burger and Woolard 2005) and
may be more aware of the lesser retutns to education that nonwhites still typically
receive relative to whites In addition, coloured youth may feel that certain
postapastheid policies, such as recent affirmative action policies intended to assist
blacks in the wotkplace, will furthet testrict the retuins to education they receive on
the labor matket Taken together, these citcumstances may dampen the educational
expectations of coloureds, although their educational expectations are nonetheless
high given the actual educational attainment of coloureds in recent years. How dif-
ferences in the experiences, petceptions, and culture of blacks and coloureds may con-
tribute to ‘differences in their educational expectations is an important avenue for
future research.

Future studies in South Aftica should also examine the stability of educational
expectations over time, which we will be able to do using later waves of CAPS. It
seems likely that the educational expectations of all groups in South Africa, especially
those of blacks, will decline as the respondents grow older. Kao and Tienda (1998)
found that U.S black and Hispanic students were less able to maintain high educa-
tional expectations across the high school years than white and Asian American stu-
dents, which was attributed in part ro their generally lower sociceconomic
background. We may find a similar pattern for black and coloured youth in South
Africa Finally, we will also use future waves of CAPS to examine the relationship
between expectations and eventual attainment. This will enable us to test more rigor-
ously the utility of the status attainment perspective for explaining educational out-
comes in a less developed country.

In conclusion, we provide further evidence that, in spite of racial and economic
inequality, youth from socially disadvantaged groups hold high educational expecta-
tions. Qut findings indicate possible similarities and differences across social contexts
in the processes shaping the educational expectations of youth. We also show how
important it is to examine race/ethnicity when studying phenomena like educational
expectations in less developed countries. Research that not only examines different
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social contexts but also pays carcful attention to race/ethnicity within those contexts
will greatly improve our understanding of how educational expecrations are formed.

Ann M. Beutel is Assistant Professor of Sociology at the Univessity of Oklahoma. Her
research focuses on attitudes, values, and expectations during adolescence and young
adulthood. She has published asticles in such journals as the American Sociolggical
Review, Social Science Research, and Sociological Quarterly She is involved in the Cape
Area Panel Study; a longitudinal study of youth in Cape Town, South Africa.

Kermyt G. Anderson is Assistant Professor of Anthropology at the University of
Oklahoma His reseatch focuses on educational outcomes, men’s investment in chil-
dren, and ferdility, especially in South Aftica. He has published articles in such jour-
nals as Journal of Marviage and Family, Currens Anthropology, Social Dynamics, and
Human Nature. He is currently involved in several studies examining HIV/AIDS
health care delivery among minorities in the United States, as well as the Cape Area
Panel Study, a longitudinal study of youth in Cape Town, South Affica.

NOTES

1. The integration of schools in South Africa has increased dramarically since the end of
apattheid, with most of the “formerly white” schools now typically containing a significant
fraction of nonwhite students. The black township schools, howevei, have not been integrated
and remain exclusively nonwhite. Township schools are often reluctant to expel students who
are unable to pay school fees because of the belief that all children in postapartheid South
Afiica are entitled to an education. However, it is widely acknowledged that the township
schools are of much poorer quality than the formerly white schools (Anderson et al 1999;
Anderson et al. 2001).

2 For example, in 2 recent national survey of 15—24-year-old South Africans, the percentage
of interviews completed with youth selected for the study was 82 7% for blacks and 71 2% of
colouteds but only 37.7% for whites (Petiifor et al. 2004).

3. In our experience, blacks and coloureds were less likely to express reservations about heing
involved in the CAPS survey. Rather, they sometimes spoke of their patticipation as an obli-
gation they needed to fulfill to make the country and their own lives better.
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